Abilene Christian University

Application for a New Course v9

Course ID subject and Number

SPAN 290

Date APPROVED

Date DENIED

.  Systems and Catalog Information Complete each item.

1 Course Developer Paul Roggendorff
2 Course Teacher TBA
3 Course Title Intermediate Conversation Lab
4 Course Abbreviation (if title is over 30
characters)
5 College Arts and Sciences
8 Department Language and Literature
7 Number of Credit Hours 1
8 Is the course Fixed Credit or Variable | fixed
Credit?
9 Is the course repeatable? yes
10 Maximum number of times course 5
may be repeated
11 Maximum number of hours credit 5
12 Explanation for variable credit Lab goal is to pass the Oral Proficiency
Interview with an Intermediate Mid rating. Lab
may be repeated if goal is not achieved
132 | Course contact hours - LEC n/a
13b | Course contact hours - Lab 2
13¢ | Course contact hours - Practicum n/a
13d | Course contact hours - Seminar n/a
13e | Course contact hours - Studio n/a
13f Course contact hours - Online nfa
13g | Course contact hours - Colloquium n/a
13h | Course contact hours —~ Field n/a
Experience
13§ Course contact hours - intermnship n/a
13k | Course contact hours - Research n/a
13m | Course contact hours - Workshop n/a
13n | Course contact hours ~ Other nia
(specify)
14 Instructor Workload 2
15 Grade Mode (check all appropriate): __V_Standard

___Credit/No Credit {undergrad only)

16 Maximum Enroliment

20

17 Catalog Description
{50 words or less)

Focused practice listening and especially
speaking in Spanish at the intermediate level, in
informal and formal modalities. Ultimate goal is
passing the Oral Proficiency Interview with an
Intermediate Mid rating or higher. May be
repeated up to three times for credit. May not
count towards electives for the Spanish major.
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18

List any prerequisites {course/s, test
soores, claes standing, major, ete.)

19

List any co-requisiles

SPAN 221, 222 and/or 301 {if not already taken)

20

If the course is cross listed, specify
the Course ID(s} MUST have
signature in Section V off all
Department Chairs

21

Does this course have any special
student costs? Yes/No

Attach a completed “Request fo Add
or Change Course Fees” form.
Describe in section IV-F.

Yes; See attached Request to Add or Change
Course Fees form.

22

How often will it be offered? Fall

ves

23a

How often will it be offered? Spring

ves

23b

How often will it be offered? Summer

23c

How often will it be offered? Fall

24

Freguency?

every semester

25

First semester this course will be
offered

New courses may not be taught under
their approved course 1D until they
appear in the catalog, therefore, no
earlier than the coming fall.

Fall 2014

26

List course/s that should be deleted,
include the last semester for coursels
being deleted

A course cannot be deleted when it is
a requirement in a degree plan in any
department.

FLSP 388 Advanced Conversation
Fall 2013

27

Is this course required for a degree/s?
Yes/No

if “Yes,” atach a revised degree

plan(s) reflecting the placement of the

new course.

Yes
See new degree plan for Spanish.

28

Has this course been offered as a
Special Topics course? Yes/No

if “Yes," specify the Course ID and
enrollment for each term it was
taught.

No

29

List any courses in which content
overlaps the proposed course.
(Course ID and Name)

Attach statement from instructor/dept
chair of existing course justifying the
new offering in Section IV-D.

nla

Curriculum

Degree Plan Explanation of how this
course affects degree requirements.

This lab represents a shift in thinking about
completing degree requirements from a calculus
of classroom seat time to student achievement.

Justification State the justification for
adding this course to the current

Agsessment analysis has shown that students
are not performing well in the speaking section
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curriculum. Represent the need of the TEAKS. Instructors in the department
have also noted informally a general lower than
desired performance among students. The

implementation of this exam is one measure to
raise student performance.

lll. Course Design

—

Audience and Course Goal

1 | Describe the intended audience, including prerequisite skills. | Intended audience are
Spanish majors and minors
2 | State the overarching course goal(s) in performance terms. The goal is to score an
Intermediate mid on the Oral
Proficiency Interview.

2. Competencies and Measurements
Competency Measurement

1 Be able to speak in Spanish at the Intermediate | Scoring an Intermediate Mid on the
Mid level, as per the ACTFL's OPI (American ACTFL OPI.
Council of Teachers of Foreign Language, Oral
Proficiency Interview).

2

3

4

5

6

7

8

9

3. Text and Resources

1. Give the full publication information of the textbook/s and other required resources and outside
readings.

A subscription to www.nulu.com articles for four months.
2. For combined undergraduate/graduate courses, make two lists:

a. full publication information; label Undergraduate.
b. full publication information; label Graduate. Indicate number of pages required.

ACU New Course Application v9
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IV.  Supporting Documentation

Supporting documents must accompany proposal prior to preliminary approval by chair
and dean.

1 Library -— Submit new course application and syllabus to the Director of the Library.
Consult with the director and establish a deadline for completion of the library report.
Aftach the signed copy of the library director's report.

2 instructional Design — The application and syllabus must be reviewed by the
Adams Center. Attach a copy of the Adams Center Review Letler.

3 Degree Plan — The impact of the course must be reviewed by the Director of
Curriculum. Attach degree plan signed by the Director of Curriculum.

4 Content Overlap — Include one document for each course you listed in Section |-
Attach statement from instructor/dept chair of existing course justifying the new
offering.

5 Departmental Resources — List the resources that support the course and are

available only through the department, if applicable. Atftach the list of the holdings
and the location/s.

6 Resources — List resources (other than library or deparimental resources) that are
needed to support this course (computers, lab equipment, other technology, etc.).
Attach a complete list of all items and indicate possible sources or estimated cost of
each. List the sources of any needed funds.

7 Expenses — List additional expenses needed to implement this course (full-time or
part-time faculty, graduate or lab assistants, student employees, travel, special
student costs, room renovation, storage facility, etc.). Attach a complete list of all
items, the estimated cost of each and the source of the funds.

8 Justification — Attach all documents referred to in Section -2

9 Syllabus — Attach the syllabus for the course based upon the anticipated first-
semester offering.

10 Provide documentation for all additional attachments here
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V. Preliminary Approvals

All supporting documentation has been assembled and attached to this applicaticn. | believe this course
is ready to be presented to appropriate councils. We have a plan to fund this new course.

Primary Department

== T S

Department Chair b’ezzf/of the College ¢ v
» |21 Z-30-1¢
Datd | Date

Cross-listing Department  Add more lines if multiple departments are cross-listing

Department Chair Dean of the College

Date Date

Cross-listing Department  Add more lines if multiple departments are cross-listing

Department Chair Dean of the College

Date Date
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Wi, Appravals Place all approvals on one page.

A, Course D SPAN 230

Course Title: intermediate Conversation

1. College Academic Council Action: (for all courses)
Note: Insert additional lines for College Academic Council action for each college

involved in cross-listed courses /
3/- f
Approved __)_( Denied___ 3

Coﬁé’ ean of Direct Date

Approved ___ Denied____

College Dean or Director Date

2. Graduate Council Action: (for graduate level courses)

Approved _ Denied ___

Dean of Graduate School Date

3. University Undergraduate Academic Council Action:
For undergraduate level courses only

Approved  Denied

Assocciate Provost Date

4. University General Education Council Action: (when applicable)

Approved  Denied

Provost or designee Date

5. University Budget Committee Action: (when applicable)
When applicable -~ see New Course Application Instructions

Approved _ Denied

Chair, University Budget Committee Date

8. Academic Provost Action: (for all courses)

Approved __ Denied

Provost Date

7. President of the University Action: (for all courses)

Approved _ Denied

President Date

Attach notes, comments, or conditions from appropriate councils:

ACU New Course Application v9



SPAN 290: Intermediate
Conversation Lab

Expense

Native Conversation Partners
(NCP, or Student Workers)

Estimated Cost

$10/hour X 2 hours/week X
15 weeks = $300/NCP

3 NCPs = $900

Source

Department Student Worker
Budget

Lab fee

Nulu Subscription

$20/ student x 20 students (max)
= $400

Sub Total

$ 1300, or $65/ student

Adjunct

$1,200

Lab fee

$50/student in lab fees with the
balance coming from Department
Student Worker funds

Department adjunct funds




[y Correo de myACU - The Best Spanish Supplement For Y our Students!

myACU

powsied by Go rgi'\"

;l'he Best Spanish Supplérr;éunt- F.or Your Students!

Nulu Languages <alan@nulu.com> 6 de enero de 2014, 13:58

Responder a: alan@nulu.com
Para: par08b@acu.edu

Nulu For Your Class!

Give vour students and yourself the gift of Nulu -- the best
classroom supplement to build Spanish language skills!

Get a 20% discount off the regular price Tor the Winter/Spring /
semester by ordering now. Additional discounts of up to 60% B _
arc available based on bulk Jicense purchases (see table below). & ¢
U

Licenses 0-49 | 50-149 150-299 | 300-499 | 500-999 1,000+
Price* §25 | §22 §19 $16 513 Sif)
20% Off Price* | §20 | $17.00 $15.20 $12.80 $10.40) S8

*Price is per student, per semesier.
No other program combines .human translation and
pronunciation, a contextualized review system. and a 0

effectively and enjoyably complement Spanish language nstruction.

Check out the accolades Nulu has received from instructors who have used the
program at the bottom of this email.

Teacher account with teacher ool provided for free for use with a class of at least ten
paying students.

We are excited 1o have you use Nulu with your students next semester and are happy
1o assist you in doing so. Please don't hesitate to contact me with any questions or
comments.

hps:/fmail.google .com/mail/u/0/?7ui=2&ik=2dd3a120ee &vie w=pi&q=nulu&qs=true &search=query&msg= 14369222921 5cd4f


mailto:par08b@acu.edu
mailto:alan@nulu.com

11914 Correo de myACU - The Best Spanish Supplement For Your Students!
Happy Nulu-ing!

, - Alan & the Nulu Team

nulu

VWAL L COIN

N, 2 >, i - s ” 7 a7 !
Nyl is o ereatl ool for both reachers and studenis 10 use. | have never seen a learning tool thai
ata

combined reading comprehension and listening comprehension so cffectivel. - Rodello Mata.

Spanish Instructor, HOSD

“frownd Nulu 1o be a @real tool jor students!! 1 is ¢asy (0 use. pedagogically sound. and is ubove
wnd heyond any other ool ] have seen that works on reading comprehension. Thank you!" -
Melissa Boroughs, Spanish Instructor. Loyola Liniversity Chicago

s ereat progran s based on sound pedagogical principles jor second-language
weanisition.” - Karen Breiner-Sanders, P, Associate Professor ol Spanish and Hispanic Studics.

Grorgetowrn U niversity

I dove it! Nulu is refreshing and relevant. ] am excited 1o (ry this out in the Spring with ny
Intermediare ] students!!" - Kyisty Britt, Senior Instructor of Spanish. Director ol Language Resource
Center. University ol South Alabama

does sometling that \we as languagc instrectors do not have the time or resources erability
16 create ourseives. ] think it can really he a useful tool " - Brian Cope, Associate Professor. Chair
of Spanish Department, Wooster College

"I going (o lay it out there - Tlove this site! | love everything abour it! What can Isay - it is what ]
have ahwavs dreamed of for vears - the hover-over translation is perfect! My students very much

appreciate the abilin: o follow along with the dialogues as well " - Jason Pacty. Spanish Teacher,

Frankenmuth High School

Forward this email

- = custerimalinoo

b SafeUnsubsaibe Constant Contact”

TR TN,

This email was sent to par08b@acu.edu by alan@nulu.com |
Update Profile/Email Address | Instant removal with SafeUnsubscribe™ | Privacy Policy.

Nulu Languages | 101 West Broadway | Suite 200 | San Diego | CA | 92101

hups://mail.google .com/mail/u/0/?ui=2&ik=2dd3a 120ee &vie w=pi&q=nulu&qgs=true&search=query&msg= 1436922292 | Scd4f

2
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SPAN 290: Intermediate

Conversation Lab
Syllabus, Fall 2014

About the University

The mission of Abilene Christian University is to educate students for Christian service and
leadership throughout the world.

The mission of the College of Arts and Sciences is to educate students for worldwide Christian
service and leadership through programs of study and other learning experiences that blend a
liberal arts education with professional and career education. The college offers a broad spectrum
of programs in the arts, humanities, mathematics and social behavioral and natural sciences as
well as professional and pre-professional programs. Every student at ACU regardless of major
passes through the College of Arts and Sciences because most of the university's core curriculum
is housed in the college.

About the Course

SPAN 290.01, | credit Time: TR 11:30-12:30
About the Teacher
Instructor: Carolina Archer Lab location: Chambers 321
Office: Chambers 325 Phone: 674-2494
Email: cgal6a@acu.edu Office Hours: TR 8:00 —11:00

Ple.ase feel free to contact me if you have any difficulty with this lab. Keep in mind that if you
wait until the last minute, options for dealing with a problem may be limited. Coming to see me
ahead of time makes possible greater flexibility.

About the Student

This lab is intended for Spanish majors and minors, students who wish to improve or practice
their oral proficiency to the intermediate level.
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About the course content

SPAN 290 Intermediate Conversation (0-1-2), fall, spring. Focused practice listening and
especially speaking in Spanish at the intermediate level, in informal and formal modalities.

Ultimate goal is passing the Oral Proficiency Interview with an Intermediate Mid rating or

higher. May be repeated up to three times for credit. Prerequisite: Concurrent enrollment in
SPAN 221, SPAN 222, or SPAN 301 (unless already completed).

About the Lab Format

This is strictly a lab for practicing speaking and listening. Grammar and vocabulary is preseqted
in other courses and in class materials. Homework outside of lab is to enhance performance in
lab and to have common topics for lab discussion.

About the Course Learning Materials

4 month premium subscription to NULU (News for You, Language for You). www.nulu.com,
paid for through the lab fees.

About the Teaching/Learning Methods

Before each meeting, students will read and listen to articles from NULU in order to gain the
main idea of the topics of conversation for the day. During each meeting, students will be
divided into groups of four or five in which they will engage in talking about the various topics
of conversation for the day. The conversation partner (a native speaker, usually), will be present
in every group to guide the students with just-in-time vocabulary and grammatical corrections.
Students will receive a lab participation report once a week which will let them know how they
have performed and what to work on to improve. Towards the end of the semester, students will

sign up for an Oral Proficiency Interview, the results of which can be recorded in the student
portfolio.

About the Christian Perspective for the
Course

From a Biblical perspective, the mere existence of different languages could be viewed as a curse
from God. This is especially the view presented in the story of Babel (Genesis 11: [-9): God
created different languages to confuse the people as a punishment for their hubris. However,
since the death and resurrection of Jesus Christ, what was once the result of sin was transformed
into an instrument of redemption. On the day of Pentecost, through the Holy Spirit, the first
apostles were able to bridge the curse of Babel —the curse of different languages— by preaching
the Good News in the languages of the people assembled there (Acts 2: 1-11). Therefore, the
study of another language —its syntax, grammar, punctuation, etc — is seen as participating in the
redemptive work God initiated through His son Jesus Christ.


http:www.nulu.com
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About Overall I.ab Outcome

Upon successful completion of this lab, you will be able to score at the Intermediate Mid level or
above in the Oral Proficiency Interview.

About the Evaluation Methods

[ believe that my role as teacher is not so much to impart information as to facilitate learning.
And learning does not occur without effort and involvement on the part of the students.

I hope that the variety of topics and assignment types will appeal to the diversity of interests and
learning styles among class members. Every week, you should set aside three or four hours
outside of class for completing the various learning activities.

1. Lab participation. You will be expected to come to lab prepared to engage in conversation.
Engagement means listening attentively to others and replying in turn. Lab participation
assessments will be handed out weekly so you know how you are doing on pronunciation,
vocabulary range, and fluidity, as well as engagement and preparation.

2. NULU-ing. The professor will monitor from time to time the amount of time and the types of
activities you are doing in NULU in order to assign a grade.

3. Oral Proficiency Interview. Towards the end of the semester, you will sign up for an OPI,
which will serve as the final exam for the lab.



About the Grading Criteria

Pronunciation

Lab participation

Near-native
pronunciation of
most common words
on a consistent basis.

Very good
pronunciation of
most common words
on a consistent basis,
but still exhibits
some anglicized
phonemes.

Syllabus

Good pronunciation
of most common
words on a
consistent basis, but
still exhibits many
anglicized
phonemes.

SPAN 290, page 4

Understandable
pronunciation of
most common
words, but exhibits a
strong propensity for
anglicized
phonemes.

Vocabulary Range

Vocabulary range is
superior to expected.

Vocabulary range is
good for the task.

Vocabulary range is
minimally
acceptable for the
task.

Vocabulary range is
insufficient for the
task.

Fluidity

Speaks with security
and generally with
accuracy. Only very
infrequent hesitation
or searching about
for the right
vocabulary or
conjugation.

Engagement

[ OPI Ranking

Oral Proficiency Interview

Always attentive to
the conversation,
even when the topic
is not personally the
most interesting.
Always contributes
to the conversation
with insights or
observations of
substance.

]

Speaks with security,
if not always with
accuracy, or
viceversa. Exhibits
| little hesitation to
search for the right
vocabulary or
conjugation, but
does not distract
from effective
communication.

Speaks with some
insecurity, as well as
some inaccuracy.
Exhibits some
hesitation to search
for the right
vocabulary or
conjugation, but
corrections usually
improve
communication.

Speaks with
insecurity and
inaccuracy. Frequent
hesitation while
searching for the
right vocabulary or

‘ conjugation which

makes
communication
difficult.

Always attentive to
the conversation,
even when the topic
is not personally the
most interesting.
Always has

' something good to

' contribute about the
topic.

Mostly attentive to
the conversations,
although prone to
‘drift” when the topic
is not personally
interesting. Usually
has something to say
about the topic.

Intermediate High

Intermediate Mid '

Sometimes attentive,
but prone to “drift.’
Sometimes has
something to say
which is on-topic.

Intermediate Low

|
| *
Novice

See appendix for how OPI Rankings are determined.
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About the Grade

“Teachers do not give grades; they record what the student has accomplished.”

Participation 20 %
NULU 20 %
OPI 60 %

In all cases, an A is 90 — 100%, a B is 80 — 89%, a C is 70 — 79%, a D is 60 — 69%, and an F is
59% and below. Averages with decimals will be rounded to the nearest whole number.

About the Course Policies

Academic Integrity: Academic integrity is defined as academic work completed as assigned for
each class by the individual or group responsible for the work. Violations of academic integrity
and other forms of cheating involve the intention to deceive, mislead, or misrepresent and
therefore, are a form of lying. Such actions are contrary to behavioral norms that flow from the
nature of God. Academic misconduct includes, but is not limited to, the following: 1) Failure to
give credit to sources used in a work in an attempt to present the work as one’s own, 2)
Submission of papers or projects obtained from another source (e.g., research service or club
paper file) as one’s own, and 3) Falsifying information orally or in writing. Academic
misconduct may result in, but is not limited to, a zero on the assignment and/or an F in the
course. Additionally, the department chair, Dean of the College of Arts and Sciences, and the
Dean of Student Life will be notified. See the full university policy, including how to appeal a
decision, by following this link:

http://www.acu.edu/campusoffices/studentlife/judicial Documents/AcademiclntegrityPolicy.pdf.

Golden Rule: We are a learning community. Do not engage in any behavior that will keep you—
or the people around you—from learning. This includes checking Facebook and texting.

Attendance: Attendance is mandatory. Unexcused absences will receive a zero for participation

that day. Excused absences will be waived. After 4 unexcused absences, the final grade will be
deducted 4% per absence.

Accommodations for Students with Special Needs: Abilene Christian University is dedicated to
removing barriers and opening access for students with disabilities in compliance with ADA and
Section 504 of the Rehabilitation Act. The Alpha Scholars Program facilitates disability
accommodations in cooperation with instructors. In order to receive accommodations, you must
be registered with Alpha Scholars Program, and you bust complete a specific request for each
class in which you need accommodations. If you have a documented disability and wish to
discuss academic accommodations, please call our office directly at (325) 674-2667.

Late work policy: Late work will not be accepted.


http://www.acu.eduicampusoffices/studentlife/judicialDocuments/AcademicIntegrityPolicy.pdf

About the Course Schedule

Sem.

Topicos

Introduccién

This week’s NULU articles.

Syllabus SPAN 290, page 6

Lecturas y tareas

S new articles.

Vocabulary flashcard.

This week’s NULU articles.

5 new articles.

Vocabulary flashcard.

This week’s NULU articles.

5 new articles.

Vocabulary flashcard.

This week’s NULU articles.

5 new articles.

Vocabulary flashcard.

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

This week’s NULU articles.

S new articles.

Vocabularv flashcard.

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

This week’s NULU articles.

S new articles.

Vocabularv flashcard.

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

12

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

13

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

14

This week’s NULU articles.

5 new articles.

Vocabhularv flashcard.

15

This week’s NULU articles.

5 new articles.

Vocabularv flashcard.

16

OPI

This is a tentative schedule and subject to change.




The American Council on the Teaching of Foreign Languages

www.actfl.org

Oral Proficiency Interview

Familiarization Manual
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e | What is ACTFL?

The American Counctl on the Teaching of Foreign Languages (ACTFL) is 2 naucnal membership
organization dedicated to promoting the study of languages and cultures as an integral component ot
American education and society. ACTFL secks to provide effective leadership for the improvement of
teaching and learning of all languages at all levels of instructon. It was established in 1967 by the
Modern Language Association. Prior to that time, there was no single society representing teachers of all
foreign languages at all educadonal levels. ACTFL was organized to fill that need.

What are the ACTFL Proficiency Guidelines?

The ACTFL Proficiency Guidelines, first published in 1986, are global characterizations of integrated
pertormance in each of tour language skills: speaking, listening, reading, and wriung. The ACTEFL
Guidelines were based on the language skill level descriptions as used by the Foreign Service
Insatute (FSI) and the Interagency Language Roundrable (ILR) and were designed for use in
academic environments.

The ACTFL, Proficiency Guidelines — Speaking (Revised 1999) outline four major levels, divided into ten
sublevels, of oral proficiency, presented and arranged in a hierarchical order. Each descriprion is 2
representative, not an exhaustve, sample of a parucular range of ability, and each level subsumes all
levels below 1. These guidelines describe oral language ability ratng from Superior to Novice Low.
The wen sublevels are: Superior, Advanced High, Advanced Mid, Advanced Low, Intermediate High,
Intermediate Mid, Intermediate Low, Novice High, Novice Mid, and Novice Low. The ACTFL
Proficiency Guidelines — Speaking (Revised 1999) are found in the appendix of this manual.



-

What is the Oral Proficiency Interview?

The ACTFL Oral Proficiency Interview, or OPI, as it is often called, is a valid and reliable testing
method that measures how well a person speaks a language. It is a standardized procedure for the
global assessment of functonal speaking ability, i.c., it measures language production holistically by
determining patterns of strengths and weaknesses. Through a series of personalized questions a
sample of specch is elicited and rated in terms of the proficiency levels described in the ACTFL
Proficiency Guidelines — Speaking (Revised 1999).

The OPI assesses language proficiency in terms of the ability to use the language cffectively and
appropriately in real-life situadons. It does not address when, where, why, or the way in which a
speaker has acquired his/her language. The OPI is not an achievement test assessing a speaker’ s
acquisition of specific aspects of course and curriculum content, nor is it ded to any specific method
of instructon. The OPI does not compare one individual’s performance to others, but each
individual performance to the assessment criteria.

% What is the ACTFL Rating Scale?

The ACTFL ratng scale describes four major levels of language performance. These four major
levels are:
Superior

Advanced
Intermediate
Novice

The tour major levels are delineated according to a hierarchy of global tasks. This hierarchy is
summarized in a rating scale spanning a wide range of performance profiles, from those of speakers
who are able to participate effectively in most formal and informal conversadons on practical, social,
and professional topics and issues to those of beginning learners. The scale describes a full range of
proficiency from Superior to Novice.

Major borders divide the major levels of the scale (Superior, Advanced, Intermediate, Novice) As
shown in the inverted pyramid (see Figure 1), each level represents a different profile of functonal
language ability.

ACTFL OPI Familiarization Manual 2
© 2002 ACTFL, Inc.
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The major levels are further divided by minor borders into high, mid and low sub-levels. These sub-
levels differ from each other in terms of the quantity as well as the quality of language produced
and in some cases by the tasks performed.

The “High” sub-level.

Speakers at “High” sub-level communicare with case and confidence when performing the
funcuons of their respecave level. They are capable of funcdoning much of the time at the next
higher major level and may sponmancously raise the exchange to that level, but thev are unable to
sustain language ar that next higher level without Intermittent lapses or evidences of ditticulty.

The “Mid” sublevel.
Speakers at the “Mid” sub-level represent 2 number of speech profiles, based on their parucular
mix of quantty (sheer volume of speech produced) and/or quality {efficiency and effectiveness

with which meaning is communicated) at level, and/or the degree 1o which they control
language features from the next higher major level base Jevel,

e  The “Low” sublevel.

Speakers at the “Low” sub-level summon up all their linguistic energy to sustain the
requirements of the level The “Low” functions primarily within the level with minimal quanucy
and quality of language and little or no demonstrated ability to perform the rasks of the next
higher level.

Lsd

ACTFL OPl Famiharizavon Manual
© 2002 ACTFL, Inc.
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What Assessment Criteria are Used?

The Oral Proficiency Interview is an integrative test, i.c., it addresses 2 number of abilities
simultaneously and looks at them from a global perspective rather than from the point of view of
the presence or absence of any given linguistic feature. Linguistic components are viewed from the
wider perspectve of their contribudon to overall speaking performance. In evaluating a speech

sample,

the following criteria are considered:

the functons or global tasks the interviewee performs,

the social contexts and specific content areas in which the interviewee is able to perform
them,

the accuracy {i.c., degree to which the message is understood), and

the twpe of oral text or discourse the interviewee is capable of producing.

A summary of assessment criteria according to level of proficiency is presented in the following table:

ASSESSMENT CRITERIA — SPEAKING

PROFICIENCY GLOBAL TASKS AND

LeEVEL* FUNCTIONS CONTEXY / CONTENT ACCURACY TEXT TYPE

Superior Discuss topics Most formal and informal No pattern of crrors in basic | Extended
extensively, support settings / Wide range of general | structures. discourse
opinions and interest topics and some special | Errors virtually never
hypothesize. fields of interest and expertise. imerfere with communication
Deal with a linguistically or distract the native speaker
unfamiliar situation. from the message.

Advanced Narrate and deseribe Most informal and some formal | Understood without difficulty | Paragraphs
in major time frames settings / Tupics of personal by speakers unaccustomed to
and deal effectively and general interese, dealing with non-native
with an unanticipated speakers.
complication.

Intermediate | Create with language, Some informal settings and a Understood, with some Discrete
initiate, maintain, and limited number of transactional repetivion, by speakers sentences
bring 10 a close simple situations / Predicrable, accustomed to dealing with
conversations by asking | familiar topics related to daily non-native speakers.
and responding to simple | activities.
questions.

Novice Communicate minimally | Most common informal May be difficult to Individual
with formulaic and rote sewtings / Most common understand, even for words and
utterances, lists and aspeces of daily life. speakers accustomed to phrases
phrases. dealing with non-native

speakers.
4
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@ What is the Structure of the ACTFL OPI?

The primary goal of the OP] is the efficient clicitation of a ratable sample. To be ratable, a speech

sample must clearly demonstrate the highest sustained level of performance of the speaker (known
as the “floor”) and the level at which the speaker can no longer sustain the performance (known as
the “ceiling”), over a variety of topics. To this end, the tester respects a protocol and structures the
interview in a specific way.

The four mandarory phases of the OPI are the:

Warm up
Level checks
Probes
Wind down

What Strategies are Used to Elicit a Ratable
Sample?

Successful OPI testers use a number of strategies to clicit ratable samples. Among these are:
*  Listen and process: “What am [ hearing?”
s Ask open-ended questons
*  Develop topics within the funcions of a level

*  Spiral topics from one level ro the next

i How is the Sample Rated?

Once a ratable sample of speech has been clicited, that sample is rated by finding the best marwch
berween the sample and the assessment criteria of the rating scale. A rating at any major level is
arrived at by the sustained performance across ALL of the criteria of the level. An appropriate
sublevel can then be determined, and one of ten possible ratings is assigned.
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@ Who are the Testers?

ACTFL certified testers are highly specialized language professionals who have completed a rigorous
training process that concludes with a tester’s demonstrated ability to consistently elicit ratable speech
samples and consistenty rate samples with a high degree of reliability.

ACTFL offers two levels of tester certificavon. ACTFL testers with Full Certification are authorized
to conduct and rate OPIs across all proficiency levels. Testers with Limited Certification are
authorized to conduct and rate OPIs at the Novice and Intermediate levels.

ACTFL cerafied Oral Proficiency Testers are a critical resource for academic programs throughout the
United States. ACTFL certified testers conduct OPls and assign Advisory ratings within their own
academic insttuuons tor purposes ot placement, graduauon, research, and program evaluaton. ACTFL
cerufied OPI testers may partcipate in the ACTFL Tesung Program through Language Tesung
Internauonal (LTI).

ACTFL cerufied testers conduct ACTFL OPls in accordance with the policies, procedures and protocol
established by ACTFL. ACFTL certtied testers agree to maintain membership in ACTFL, follow
renorming and recertification procedures, and uphold the highest professional and ethical standards in
rest administration and rating.

@ How are OPI Testers Trained?

ACTFL offers OPI Tester Training Workshops as a first step toward OPI Tester
Ceruticaton. Since 1982 ACTFL has conducted Full Oral Proficiency Interview Workshops for reachers
of Arabic, Chinese, Dutch, English, French, German, Hebrew, Hindi, Tralian, Japanese, Korean, Polish,
Portuguese, Russian, Spanish, Ukrainian, and Vietnamese. ACTFL also offers Modified Oral
Proficiency Interview (MOPI) Tester Training Workshops for individuals who teach and test primarily
at the Novice and Intermediate levels for teachers of Chinese, English, French, German, Japancse,
Russian, and Spanish.
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@» What is the Tester Certification Process?

Following attendance at an ACTFL OPI or MOPI Tester Training Workshop, a parucipant may apply
tor ACTFL Tester Ceruficauon. The certficaton process involves:

*  preparation and submission of a practce set of OPIs

* derailed feedback from a trainer on interview structure, elicitation, and rating

* preparauon and submission of a certificaton set of OPIs

*  cvidence of trainee’s own language proficiency as demonstrated through an

Official OPL:  Full Tester Certification — Superior
Limited Tester Certificauon — Advanced Mid

ACTFL Tester Certificaton is awarded for a period of four years during which testers participate in
ongoing renorming and tester refresher actuviues. All testers must be recertified every four years.

@ What is an Advisory OPI Rating?

Advisory OPI Raungs are assigned to those OPIs conducted within a certified tester’s own academic
instutution for internal purposes. Advisory OPIs are intended for advisory purposes only, such as

placement, program evaluation, graduation, and/or articulation. Advisory ratings cannot be
validated by ACTFL

& What is an Official ACTFL OPI Rating?

Ofticial ACTFL OPI ratings are assigned to those OPIs conducted under the supervision of the ACTFL
Testung Office. Each Official OPI is blindly rated by a second certified tester. When a final ratng is
assigned, an ACTFL OPI Certificate is issued. The terms “ACTFL OPI”, “Official ACTFL OPI”, and
the ACTFL Oral Proficiency Interview protocol are the property of the American Council on the
Teaching of Foreign Languages and their use is restricted to those purposes intended by ACTFL.
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How is the ACTFL OPI Currently Being Used ?

The ACTFL OP1 is currently being used for a variety of purposes in the academic, commercial,
and government communiues,

Because an ACTFL OPI rating provides a common metric for describing a speaker’s functional
ability in a language, it serves as a wav of providing articulation among language programs. OPI1
ratngs are commonly used for purposes of admission into programs, placement, within a language
sequence, and determination of the fulfillment of exit or graduaton requirements.

Fstablishing proficiency outcomes in terms of the descriptors contained in the ACTFL Proficiency
Guidelines provides a framework for design and development of curriculum for language courses
and sequences of language courses. Proficiency testing of students is also used as a means of
evaluadng the effectiveness of language programs.

Teacher Cerufication Boards in some states require evidence of spoken language competency as
demonstrated through an Official ACTFL OPL In some cases an ACTFL Official OPI ratng can
waive certain language requirements for teacher certification.

Official ACTFL OPI ratings are recommended for the awarding of college credit by the American
Council on Educadon (ACE) Credit Recommendation Service .

The OPIand OPI ratings are widely used in the business world and in government for purposes of
hiring and promotion in mult-lingual posidons.

For more information, contace
ACTFL Professional Programs
(914) 963-8830 Ext. 225

www.actflorg.
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ACTFL PROFICIENCY GUIDELINES - SPEAKING
Revised 1999

The ACTFL Proficiency Guidelines — Speaking (1986) have gained widespread application as
a metric against which to measure learners' functional competency; that is, their ability to
accomplish linguistic tasks representing a variety of levels. Based on years of experience
with oral testing in governmental institutions and on the descriptions of language proficiency
used by Interagency Language Roundtable (ILR), the ACTFL Guidelines were an adaptation
intended for use in academia (coliege and university levels particularly) in the United States.
For this reason, the authors of the Provisional Guidelines (1982) conflated the top levels (ILR
3-5), expanded the descriptions of the lower levels (ILR 0-1), and defined sublevels of
competency according to the experience of language instructors and researchers
accustomed to beginning learners. Their efforts were further modified and refined in the
ACTFL Proficiency Guidelines published in 1986.

After additional years of oral testing and of interpretation of the Guidelines, as well as
numerous research projects, scholarly articles, and debates, the time has come to reevaluate
and refine the Guidelines, initially those for Speaking, followed by those for the other sKills.
The purposes of this revision of the Proficiency Guidelines — Speaking are to make the
document more accessible to those who have not received recent training in ACTFL oral
proficiency testing, to clarify the issues that have divided testers and teachers, and to provide
a corrective to what the committee perceived to have been possible misinterpretations of the
descriptions provided in earlier versions of the Guidelines.

An important example is the treatment of the Superior level. The ILR descriptions postulate a
spectrum of proficiency abilities from 0 which signifies no functional competence, to 5 which
is competence equivalent to that of a well-educated native speaker. Due to the language
levels most often attained by adult learners, the ACTFL Guidelines do not include
descriptions of the highest ILR levels. The ACTFL Superior level, roughly equivalent to the
ILR 3 range, is thus to be seen as a baseline level; that is, it describes a particular set of
functional abilities essential to that level, but not necessarily the whole range of linguistic
activities that an educated speaker with years of experience in the target language and
culture might attain. Keeping this distinction in mind reduces the tendency to expect the
Superior speaker to demonstrate abilities defined at higher ILR levels.

ACTEFL OPI Familiarizatton Manual
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FOFr thiS reason, among otNers, Ne CoMMIllee Nas DroKen WItn ragilion Dy presenung s version of the
Speaking Guidelines in descending rather than ascending order. This top-down approach has two
advantages. First, it emphasizes that the High levels are more closely related to the level above than to the
one below, and represents a considerable step towards accomplishing the functions at the level above, not
just excellence in the functions of the level itself. Second, it allows for fewer negatives and less redundancy in
the descriptions when they refer, as they must, to the inability of a speaker to function consistently at a higher
level.

Another significant change to the 1988 version of the Guidelines is found in the division of the Advanced level
into the High, Mid, and Low sublevels. This decision reflects the growing need in both the academic and
commercial communities to more finely delineate a speaker's progress through the Advanced level of
proficiency. The new descriptors for Advanced Mid and Advanced Low are based on hundreds of
Advanced-level language samples from OPI testing across a variety of languages.

The committee has also taken a slightly different approach to the presentation of these Guidelines from
previous versions. The full prose descriptions of each level {(and, when applicable, its sub-levels} are
preceded by clearly delineated thumb-nail sketches that are intended to alert the reader to the major
features of the levels and to serve as a quick reference, but not in any way to replace the full picture presented
in the descriptions themselves. indeed, at the lower levels they refer to the Mid rather than to the baseline
proficiency, since they would otherwise describe a very limited profile and misrepresent the general
expectations for the level.

This revision of the ACTFL Proficiency Guidelines-Speaking is presented as an additional step toward more
adequately describing speaking proficiency. Whereas this effort reflects a broad spectrum of experience in
characterizing speaker abilities and includes a wide range of insights as a result of on-going discussions and
research within the language teaching profession, the revision committee is aware that there remain a number
of issues requiring further clarification and specification. It is the hope of the committee that this revision will
enhance the Guidelines’ utility to the language teaching and testing community in the years to come.
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SUPERIOR
Speakers at the Superior level are able to communicate n the language witn accuracy ana fluenuy i vider W participate fuily

and effectively in conversations on a variety of topics in formal and informal settings from both concrete and abstract
perspectives. They discuss their interests and special fields of competence, explain complex matters in detail, and provide
lengthy and coherent narrations, all with ease, fluency, and accuracy, They explain their opinions on a number of topics of
importance to them, such as social and political issues, and provide structured argument to support their opinions. They are
able to construct and develop hypotheses to explore alternative possibilities. When appropriate, they use extended discourse
without unnaturally lengthy hesitation to make their point, even when engaged in abstract elaborations. Such discourse, while
coherent, may still be influenced by the Superior speaker's own language patierns, rather than those of the target language.

Superior speakers command a varisly of interactive and discourse strategies, such as turn-taking and separating main ideas
from supporting information through the use of syntactic and lexical devices, as well as intonational features such as pitch,
stress and tone. They demonstrate virtually no pattern of error in the use of basic structures. However, they may make sporadic
errors, particularly in low-frequency structures and in some complex high-frequency structures more common to formal speech
and writing. Such errors, if they do occur, do not distract the native interlocutor or interfere with communication.

ADVANCED HIGH

Speakers at the Advanced-High level perform alf Advanced-level tasks with linguistic ease, confidence and competence. They
are able to consistently explain in detail and narrate fully and accurately in all time frames. In addition, Advanced-High speakers
handle the tasks pertaining to the Superior level bul cannot sustain performance at that level across a variely of topics. They
can provide a structured argument to support their opinions, and they may construct hypotheses, but palierns of error appear.
They can discuss some topics abstractly, especially those relating to their particular interests and special fields of expertise, but
in general, they are more comfortable discussing a variety of topics concretely.

Advanced-High speakers may demonstrate a well-developed abilily to compensate for an imperfect grasp of some forms or for
limitations in vocabulary by the confident use of communicative strategies, such as paraphrasing, circumiocution, and
illustration. They use precise vacabulary and intonation o express meaning and often show great fluency and ease of speech.
However, when called on to perform the complex tasks associated with the Superior level over a variety of topics, their
language will at times break down or prove inadequate, or they may avoid the task altogether, for example, by resorting to
simplification through the use of description or narration in place of argument or hypothesis.

ADVANCED MID

Speakers at the Advanced-Mid level are able to handle with ease and confidence a large number of communicative tasks.
They participate actively in most informal and some formal exchanges on a variety of concrete topics relating to work, school,
home, and leisure actlivities, as well as to events of current, public, and personal interest or individual relevance.

Advanced-Mid speakers demonstrate the ability to narrate and describe in all major time frames (past, present, and future} by
providing a full account, with good control of aspect, as they adapt flexibly to the demands of the conversation. Narration and
descriplion tend to be combined and interwoven to relate relevant and supporting facts in connected, paragraph-length
discourse.

Advanced-Mid speakers can handle successiully and with relative ease the linguistic challenges presented by a complication or
unexpected turn of events that oceurs within the context of a routine situation or communicative task with which they are
otherwise familiar. Communicative strategies such as circumlocution or rephrasing are often employed for this purpcse. The
speech of Advanced-Mid speakers performing Advanced-level tasks is marked by substantial flow. Their vocabulary is fairly
extensive although primarily gensric in nalure, except in the case of a particular area of specialization or interest. Dominant
language discourse structures tend to recede, although discourse may still reflect the oral paragraph structure of their own
language rather than that of the target language.

Advanced-Mid speakers contribute {o conversations on a variety of familiar topics, dealt with concretely, with much accuracy,
clarity and precision, and they convey their intended message without misrepresentation or confusion. They are readily
understood by native speakers unaccustomed to dealing with non-natives. When called on to perform functions or handle
topics asscciated with the Superior level, the quality and/or quantity of their speech will generally decline. Advanced-Mid
speakers are often able to stale an opinion or cite conditions; however, they lack the ability to consistently provide a structured
argument in extended discourse. Advanced-Mid speakers may use a number of delaying strategies, resort to narration,
description, explanation or anecdole, or simply attempt to avoid the linguistic demands of Superior-level tasks.

ACTFL OPI Familiarizaton Manual
© 2002 ACTFL, Inc.



ADVANCED L.OW

Speakers at the Advanced-Low level are able to handle a variety Of communicatve rasks, althouyh somoewhat heltingly at times. They
participate actively in most informal and a limited number of format conversations on aclivities related to school, home, and leisure
activilies and, 1o & lesser degree, those related to events of work, current, public, and personal interest or individual relevance.

Advanced-Low speakers demonstrate the ability to narrate and describe in all major time frames (past, present and fgture} in
paragraph length discourse, but control of aspect may be lacking at times. They can handle appropriately the linguistic Challenges
presented by a complication or unexpected turn of events that occurs within the context of a routine situation or communicative task
with which they are otherwise familiar, though at times their discourse may be minimal for the level and strained. Commumcative
sirategies such as rephrasing and circumiocution may be employed in such instances. In their narrations and descriptions, they
combine and link sentences into connected discourse of paragraph length. When pressed for a fuller account, they tend to grope and
rely on minimal discourse. Their utterances are typically not Jonger than a single paragraph. Structure of the dominant language is still
evident in the use of false cognates, literal translations, or the oral paragraph structure of the speaker's own tanguage rather than that
of the target language.

While the language of Advanced-Low speakers may be marked by substantial, albeit irregular flow, it is typically somewhat strained
and tentative, with noticeable seff-correction and a certain >grammatical roughness.= The vocabulary of Advanced-Low speakers is
primarily generic in nature.

Advanced-Low speakers contribute to the conversation with sufficient accuracy, clarity, and precision to convey their intended
message without misrepresentation or confusion, and it can be understood by native speakers unaccustomed to dealing with non-
natives, even though this may be achieved through repetition and restaternent. When attempting to perform functions or handle topics
associated with the Superior level, the linguistic quality and guantity of their speech will deteriorate significantly.

INTERMEDIATE HIGH

Intermediate-High speakers are able to converse with ease and confidence when dealing with most routine tasks and social situations
of the intermediate level. They are able to handle successfully many uncomplicaled tasks and social situations requiring an exchange
of basic information related to work, school, recreation, particular interests and areas of competence, though hesitation and errors may
be evident.

Intermediate-High speakers handle the tasks pertaining to the Advanced tevel, but they are unable to sustain performance at that level
over a variety of topics. With some consistency, speakers at the Intermediate High leve! narrate and describe in major time frames
using connected discourse of paragraph length. However, their performance of these Advanced-level tasks will exhibit one or more
features of breakdown, such as the failure to maintain the narration or description semantically or syntactically in the appropriate major
time frame, the disintegration of connected discourse, the misuse of cohesive devises, a reduction in breadth and appropriateness of
vocabulary, the failure to successfully circumlocute, or a significant amount of hesitation.

intermediate-High speakers can generally be understood by native speakers unaccustored to dealing with non-natives, although the

dominant language is still evident (e.g. use of code-switching, false cognates, literal translations, etc.), and gaps in communication
may occur,

INTERMEDIATE MID

Speakers at the intermediate-Mid level are able to handle successfully a variely of uncomplicated communicative tasks in
straightforward social situations. Conversation is generally limited to those predictable and concrete exchanges necessary for survival
in the target culture; these include perseonal information covering self, family, home, dally activities, interests and personal preferences,
as well as physical and social needs, such as food, shopping, travel and lodging.

Intermediate-Mid speakers tend to function reactively, for example, by responding to direct questions or requests for information,
Howgvef, they are capable of_askmg a variety of guestions when necessary to obtain simiple information to satisfy basic needs, such
as directions, prices and services. When called on to perform functions cr handle topics at the Advanced level, they provide some

information but have difficulty linking ideas, manipulating time and aspect, and using communicative strategies, such as
circumiocution.

Intermediate-Mid speakers are able to express personal meaning by creating with the language, in part by combining and recombining
known elements and conversational input to make utterances of sentence length and some strings of sentences. Their speech may
contain pauses, reformulations and self-corrections as they search for adequate vocabulary and appropriate language forms fo
express themselves. Because of inaccuracies in their vocabulary and/or pronunciation and/or grammar and/or syntax,

misu_nderstandings can oceur, but Intermediate-Mid speakers are generally understood by sympathetic interlocutors accustomed to
dealing with non-native speakers.

ACTFL QP! Famihanzation Manual
€:2002 ACTFL, Inc.



INTERMEDIATE LOW

Speakers at the Intermediate-Low level are able to handle successfully a limited number of uncomplicated
communicative lasks by creating with the language in straightforward social situations. Conversation is restricted to
some of the concrete exchanges and predictable topics necessary for survival in the target language culture. These
topics relate to basic personal information covering, for example, self and family, some daily activities and personal
preferences, as well as to some immediate needs, such as ordering food and making simple purchases. At the
intermediate-Low level, speakers are primarily reactive and struggle to answer direct questions or requests for
information, but they are also able 10 ask a few appropriate questions,

Intermediate-Low speakers express personal meaning by combining and recombining into short statements what
they know and what they hear from their interlocutors. Their utterances are often filled with hesitancy and inaccu-
racies as they search for appropriate linguistic forms and vocabulary while atternpting to give form to the message.
Their speech is characterized by frequent pauses, ineffective reformulations and self-corrections. Their pronuncia-
tion, vocabulary and syntax are strongly influenced by their first language but, in spite of frequent misunderstandings
that require repetition or rephrasing, Intermediate-Low speakers can generally be understood by sympathetic
interlocutors, particularly by those accustomed to dealing with nen-natives.

NOVICE HIGH

Speakers at the Novice-High level are able to handle a variety of tasks pertaining to the Intermediate level, but are
unable to sustain performance at that level. They are able o manage successfully a number of uncomplicated
communicative tasks in straightforward social situations. Conversation is restricted to a few of the predictable topics
necessary for survival in the target language culture, such as basic personal information, basic objects and a limited
number of aclivities, preferences and immediate needs. Novice-High speakers respond to simple, direct questions
or requests for information; they are able to ask only a very few formulaic questions when asked to do so.

Novice-High speakers are able to express personal meaning by relying heavily on learned phrases or
recombinations of these and what they hear from their interlocutor. Thelr utterances, which consist mostly of short
and sometimes incomplete sentences in the present, may be hesitant or inaccurate. On {he other hand, since these
utterances are frequently only expansions of learned material and stock phrases, they may sometimes appear
surprisingly fluent and accurate. These speakers= first language may strongly influence their pronunciation, as well
as their vocabulary and syntax when they attempt to personalize their utlerances. Frequent misunderstandings may
arise but, with repetition or rephrasing, Novice-High speakers can generally be understood by sympathetic
inlerlocutors used to non-natives. When called on to handle simply a variety of topics and perform functions
pertaining to the Intermediate level, a Novice-High speaker can sometimes respond in intelligible sentences, but will
not be able to sustain sentence level discourse.

NOVICE MID

Speakers at the Novice-Mid level communicate minimally and with difficulty by using a number of isolated words and
memorized phrases limited by the particular context in which the language has been learned. When responding to
direct questions, they may utter only twe or three words at a time or an occasional stock answer. They pause
frequently as they search for simple vocabulary or attempt to recycle their own and their interlocutor's words.
Because of hesitations, lack of vocabulary, inaccuracy, or failure to respond appropriately, Novice-Mid speakers may
be understood with great difficulty even by sympathetic interlocutors accustomed to dealing with non-natives. When
called on to handle topics by performing functions associated with the Intermediale level, they frequently resort to
repetition, words from their native language, or silence.

NOVICE LOW

Speakers at the Novice-Low level have no real functional ability and, because of their pronunciation, they may be unintelligible.
Given adequate time and familiar cues, they may be able to exchange greetings, give their identity, and name a number of familiar
objects from their immediate environment. They are unable to perform functions or handle topics pertaining to the Intermediate
level, and cannot therefore participate in a true conversational exchange.
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ABILENE CHRISTIAN UNIVERSITY
LIBRARY

MEMORANDUM

DATE: March 12,2014

TO: Dr. Paul Roggendorff
FROM: Mark McCallon, Associate Dean for Library Services
RE: New Course Application — SPAN 290 — Intermediate Conversation Lab

After reviewing the course proposal for SPAN 290 — [ntermediate Conversation Lab, the
library s able to support the proposed course. Thank you for letting us review the course
application.



Monday, March 10, 2014
Paul Roggendorft
Abilene Christian University

Re: SPAN 280 Application
Dear Paul,

The Adams Center has completed the review SPAN 290: Intermediate Conversation
Lab. The syilabus was reviewed based on the ACU Syllabus Guidelines. The syllabus
proposed meets or exceeds the expectations described in these guidelines.

Here are some notes and suggestions for improving the syllabus’s accuracy and clarity.

« Included a rubric for evaluation - excellent addition.

« Times, dates, and instructor information need to be added.

* You may want to add a section discussing how students can discuss their grades,
especially if they disagree with the grade received.

¢ This is a good example of a competency-based course. Well done.

Please address these items before submitting your syllabus to the council. There is no
need to return the syllabus to the Adams Center for further review if these items are
completed. Of course, if you would like to discuss these suggestions or any other
aspect of your syllabus or instructional strategies, please contact me and we will
schedule a time as soon as possible. We are here to serve you as you help prepare
students for Christian service and leadership throughout the world.

Grace and Peace,

David Christianson

Instructional Designer

Adams Center for Teaching and Learning
Abilene Christian University



