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Introduction

Making the Case

In 2002-03, the University General Education Committee formed the General Education Review Steering Committee to conduct a comprehensive review of ACU assessment results, benchmark ACU’s curriculum with comparative colleges, and evaluate best practices in core curriculum. 

The GERSC reviewed direct and indirect measures of student learning using local and national assessment data including Writing Assessment at ACU, the ACU Faculty Survey on General Education, National Survey of Student Engagement (NSSE), and the Academic Profile.  These data showed students performed below our expectations on writing, problem solving, critical thinking, and global awareness.

The original findings of the UGEC and GERSC are confirmed by recent NSSE data (2006) which continue to demonstrate areas ACU students compare below our expectations in level of academic challenge including hours spent preparing for class, number and length of assigned readings, number and length of written reports, and coursework emphasizing critical thinking (analysis, synthesis, making judgments, application of ideas).

In addition to assessment data, the GERSC learned about best practices in liberal arts education by attending conferences sponsored by Association of American Colleges and Universities, a national leader in liberal arts education, visiting and studying colleges known for excellent liberal arts core curriculums, and reading publications such as Greater Expectations: A New Vision for Learning as a Nation Goes to College and Making the Case for Liberal Education.  

Fundamental Understandings

In 2004-05, the GERSC proposed a radical transformation in general education at ACU in a preliminary report to the faculty entitled “Flags on the Flagpole.”  We presented three different curricular plans, all based on six fundamental understandings that underlie the design of the proposal.  These fundamental understandings emphasize the value of liberal arts education in providing all majors at ACU with durable and transferable skills to equip them for the demands of the 21st century.  

1. The learning of our students is enhanced when they have common curricular experiences.

2. The learning of our students is enhanced when we intentionally connect the intellectual and spiritual development of our students—knowledge conversing with faith conversing with knowledge.

3. The learning of our students is enhanced when we engage our students in integrative thinking—the process of bringing together and responding to knowledge of different fields and perspectives.

4. The learning of our students is enhanced when the structure of the curriculum addresses the nature of students that come to ACU and provides increasingly challenging learning opportunities as they progress through their studies.

5. The learning of our students is enhanced when we engage them in the key processes that comprise and enhance critical thinking—reading and writing, speaking and listening.

6. The learning of our students is enhanced when we prepare them to think globally.

Student Learning Outcomes

With these fundamental understandings as the foundation of the curriculum proposal, the GERSC developed new student learning outcomes.  Students who complete their undergraduate education at ACU should have demonstrated

1. Strong analytical, communication, quantitative, and information skills—achieved and demonstrated through learning in a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

2. Deep understanding of and hands-on experience with the inquiry practices of disciplines that explore the natural, socio-cultural, aesthetic, and religious (or theological or spiritual) realms—achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts and modes of inquiry that are basic to the natural sciences, social sciences, humanities, arts, and Christian faith (or theology); 

3. Intercultural knowledge, integrative thinking, and collaborative problem-solving skills—achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

4. A proactive sense of responsibility for individual, civic, and social choices—achieved and demonstrated through forms of learning that connect knowledge, skills, values, and public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;

5. Habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another—achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out analysis, and producing work of substantial complexity and quality.

The Liberal Arts Core Curriculum

The Liberal Arts Core Curriculum is an integrated plan of general education.  The elements of the plan address the fundamental understandings and student learning outcomes listed above and the faculty-identified needs for improvement in general education.

The following requirements would apply to all students seeking the BA, BBA, BFA, BM, and BS degrees.  Specific waivers would be extended to students seeking the BAS or BSN degrees.

1.
Implement a 14 credit hour Bible requirement. 

The BMM faculty will determine the best way to use these hours.  The GERSC suggests that the combination of four 3-hr courses and one 2-hr course might be the most effective.

2. Implement a foreign language graduation requirement.

The foreign language graduation requirement may be satisfied by demonstrating mastery of a foreign language equivalent to completion at ACU of two semesters of a language with a grade of C or above via a satisfactory score on a Foreign Language Competency Examination (FLCE). If the student’s score is below the passing threshold, she/he must take one year of a single foreign language at the collegiate level.
  The FLCE may be repeated once. In order to satisfy the foreign language requirement via the FLCE, a student must earn a satisfactory score before the end of the first long semester that he or she is enrolled at ACU.

3.
Implement a two-tiered Cultural Competency requirement.   

All students will satisfy minimum Cultural Competency goals through completion of the Cornerstone and the Integrated Core.  Students may earn special commendation upon completion of one of the activities listed in Appendix Three.

4.
Implement The Cornerstone requirement. 

The Cornerstone course is a three-hour integrative, interdisciplinary course designed to introduce ACU students to the liberal arts core by confronting challenging issues and promoting a positive way of inquiry and engagement.  See Appendix One for details.

5.
Implement The Integrated Core.

The Integrated Core, Building Blocks for a liberal arts education, is a set of three 3-credit hour integrative courses. These courses will help create the habit of integrative thinking, stress the interconnectedness of knowledge, and foster critical thinking.  See Appendix Two for details.

6.
Implement a revised Social Science & Humanities requirement. 

Students will take the following required courses:

· One approved social science course from Anthropology, Economics (also AGRB 261), Family Studies, Geography, History, Political Science, Psychology, or Sociology; and 

· One course that may be a second approved course from the social science menu or philosophy or an approved fine arts appreciation course - ART 101, MUSM 230, THEA 220, or THEA 250.  

Courses may be in a single area if one or more are upper division.  Students majoring in one of these departments
 must take at least one course outside their major department. 

Courses are designed to present a discipline’s unique perspective on social phenomena. Course design, including pedagogies and content, should facilitate student learning about the nature of data in the discipline, characteristic methods of inquiry, of forming and answering questions, and description of the worldview as embodied in the key theoretical structures in the discipline.

7.
Implement The Senior-Year Integrative Capstone Experience.  

In addition to other discipline-related course goals, this course will challenge the student to critically analyze, reflect, and write about the major discipline from the perspective of a Christian Worldview.  Capstone experiences may take the form of a course designed for this purpose or may be an existing course or cluster of courses redesigned to meet the Capstone goal.
Among other course activities and assessments designed by the faculty member teaching the course, two papers would be required and each would contribute significantly to the calculation of grades:

· A paper should be required in this course, with assessment of the paper based on a rubric developed by a faculty committee and approved by the UGEC.  The paper would be a 3-5 page reflective paper asking students to analyze their growth and development as a writer from freshman to senior year and reflect on how their faith connects with their discipline. This paper will be used in the university writing assessment.

· A 10-15 page paper should be required, with assessment of the paper based on a grading rubric developed by the department and approved by the UGEC.  A grading rubric would be designed to assess student outcomes with respect to critical thinking from a Christian worldview.

8.
Implement a revised English requirement.

Revise freshman writing courses to emphasize critical thinking in writing.
  The goals of the first semester course will be

· To closely read texts

· To write persuasively from sources

· To teach students to analyze critically

The goals of second semester course will be

· To build and defend positions based on evidence

· To develop a Christian worldview through analysis of and writing about materials like those in Shadow and Light. 

Keep the three-hour literature requirement.  The existing six sophomore courses (ENGL 221/222 Major British Writers I/II, ENGL 231/231 World Literature I/II, ENGL 262/263 American Literature I/II) may be used to satisfy this requirement.

The committee calls for all faculty from all departments to engage more fully in developing the ability of our students to write.  Students will develop and retain greater writing ability when papers are graded for both the mechanics of writing and the quality of the ideas expressed.

9.
Implement a revised oral communication requirement.

Revise the COMS 111 as described below, move it to the sophomore year, number the revised course COMS 211 and name the revised course Foundations of Communication.

Establish ENGL 111 and 112 as prerequisites.

The revised course emphasizes rhetorical communication principles and skills with an approach promising to extend the skills gained in the English 111 and 112 sequence.  Development of this rhetorical skill is a key tool for a leader; thus, this course addresses faculty interest in enhanced student writing skill while also addressing a key element in the university mission statement.

· Foundations of Communication will anchor competencies and skills sought in the workplace and principles nourished from a liberal arts and leadership development perspective. Specifically, the interpersonal communication component includes practical competencies and skills related to relationship development, listening, interviewing, and conflict management. 

· A second course element, public informational presentations, emphasizes oral briefings, reports, and appropriate use of communication technologies such as PowerPoint. 

· A third course entity, persuasive presentational principles and skills, emphasizes argument types, argument formation and support, MLA documentation, and presentational design options matched to audiences. Parenthetically, both informational and persuasive skills couple message designs, language devices, and oral expression that mindfully analyze message receivers (e.g., age, gender, experiences, education, ethnicity, income, religion, politics, and culture). 

· A final course component anticipated in the revised course will ensure adequate critical analysis as social consumers of argument, teaching learners how to segment and analyze persuasive influence as well as how to offer counter-attitudinal messages. 

· Because of the association between critical thinking and speaking, student-learning outcomes galvanize oral and written products to underscore information and management of meaning across multiple settings. This connection offers a seamless integration from the first-year writing program to the Sophomore Communication Program. That is, Foundations of Communication assimilates writing skills from year-one and adds oral competencies. The course continues writing skills through assignments such as a major interpersonal theory reflection paper, a running portfolio of written speech critiques based on videotaped speech reviews, four essay exercises, the creative application of communication technologies such as PowerPoint, and a critical analysis of “consumer” arguments to which one is exposed.

Identify in each major at least one required course in the discipline with stated and assessed outcomes oral communication skills.  The objective is to develop the ability to present ideas or concepts in the student’s major using oral and written means.  The identified course in the major would have Foundations of Communication as a prerequisite. 

10.
Implement a revised Science requirement.

Students will take two science courses from the departments of Agricultural and Environmental Sciences, Biology, Chemistry or Physics, or NUTR 120 Nutrition and Wellness from Exercise Science.

Students may take two unconnected courses in different disciplines or one two-semester sequence of courses within a single discipline.

Include material on the influence of major scientific theories on the development of human culture in the Integrated Core.

Students will honor course prerequisites in choosing courses to meet degree requirements.

11.
Implement a revised Exercise Science Activity requirement.

Revise the Exercise Science Activity requirement to require three credit hours of exercise science and ask the Exercise Science and Health faculty to determine the best way to use those hours.
  
12.
Implement an on-going review of the Liberal Arts Core Curriculum.

Because the world changes, professors’ methods of teaching change, knowledge of disciplines changes, and the nature of the student body changes, students will be best served by an on-going review process that includes at least the following considerations: 

· The nature, experiences, knowledge, and skills of our incoming students.

· The best practices and current research on student learning.

· A straightforward and sustainable assessment system that supports a consistent focus on student learning outcomes, measurement of our success in achieving the outcomes, and thoughtful and continual response to assessment data.

· Annual review of assessment data.

· Comprehensive review of curriculum every three years.

The following appendices are understood as exemplars or guides rather than requirements.
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	Comparison of the Liberal Arts Core Curriculum to the Current Plan

	Current Plan
	
	Liberal Arts Core Curriculum

	Total Core
	56
	
	Total “21st Century” Core
	56

	Elective hours (minimum)
	6
	
	Elective hours (minimum)
	6

	Hours for Major & Supplement
	66
	
	Hours for Major & Supplement
	66

	Hours in degree
	128
	
	Hours in degree
	128

	Additional Requirements

1. 2 years of same foreign language in HS

2. 2 years of science in HS

3. Writing Intensive course in major.
	
	
	Additional Requirements

1. Senior Year Capstone Experience (including Writing Intensive course elements)

2. Course in major that satisfies Communication Skill Development.

3. Demonstration of foreign language mastery.
	


Appendix One

The Cornerstone: Living the Examined Life

One definition of a cornerstone is a set of fundamental assumptions from which something is begun or developed.  While most first-year students are aware of the concept of knowledge acquisition, few have been exposed to the concepts of connecting and applying knowledge to other ideas.  The Cornerstone will introduce students to the life of the mind and the liberal arts tradition of inquiry and engagement.

	Content
	Strategies
	Student Learning Outcomes

	The Cornerstone course is a three-hour integrative, interdisciplinary course designed to introduce ACU students to the liberal arts and the interdisciplinary core by confronting challenging issues and promoting a positive way of inquiry and engagement rather than detailed knowledge of specific content.  

This introduction will be accomplished by exploring the concept of worldview, followed by an analysis of a variety of “worldviews in contrast.”  

Examples include

Christianity and Islam

Labor and Management

North and South

Economy and Environment

Western Expansion and Native Americans 

Nature and Nurture

Allegiance to Kingdom and Country

1st World and 3rd World

Modern and Postmodern

Conservative and Liberal


	Brief Weekly Quizzes to ensure the student has had contact with the material assigned

Class participation grade in weekly discussion

WILD (Wildcat Information Literacy Doorway—online tutorial)

Degree Plan Assignment

Career Liftoff Assignment— major & career selection

Term paper on a worldview conflict (one not discussed in class)—with complete bibliography following the format of the class (investigation of conflicting viewpoints, define the critical issues, discuss implications for a person of faith).

In-class Presentation—5-8 minute overview of term paper topic and conclusions.    


	As the result of the Cornerstone experience, students will:

1. Be provided multiple opportunities for reflective judgment, effective reasoning, and higher level thinking.

2. Become more engaged as world citizens.

3. Develop their identity in living an integrated, Christ-centered life of faith.

4. Recognize and appreciate the multidisciplinary approach needed to understand real world issues (liberal education).

5. Enhance their skills in written and oral communication.

6. Demonstrate effective use of information literacy skills.

7. Enhance their self-knowledge by exploration of God-given gifts, aptitudes, interests, and values.

8. Recognize the benefits of diversity within a Christian context.

9. Be equipped to navigate the unique transition to living and learning at ACU.




	Design of Course
	Transition to College
	Faculty
	Oversight

	All sections will meet at the same time (or a limited number of time slots) to utilize specialists in various content areas.  

For some class periods, all students taking the class would meet together (for example, in Cullen) to introduce the weekly topic utilizing guest speakers, videos, dramatic presentations, etc.  

Individual sections of 25 students would meet on Wednesday and Friday for class discussion of various issues raised by the weekly theme.  


	Since those taking the course will be first semester college students, critical transition issues will be covered during the first four weeks.  

Examples include

Identity

Change Management

Strengths/Career/Calling

Life Management Skills

Managing Time & Money

Active Learning & Higher-Level Thinking

Campus Support & Resources

Information Literacy

This class is required for all students including students who transfer to ACU.  Transfer students will be taught in a section designated for them and will include transition issues relevant to their needs


	People holding faculty appointments will teach the course.

Faculty members will teach the course as part of load (not overload).

Faculty members will serve as faculty advisors (not as degree plan specialist) and assist their students with issues relating to academic, social, and spiritual transitions to the culture of ACU.
	Dean of the First-Year Program will supervise the Cornerstone course.  The Dean will serve on the IC committee and will report to the UGEC.

A faculty committee will develop the course proposal for the Cornerstone and submit the course to academic councils following our usual processes to approve new courses.  This will ensure that the course meets academic standards for new courses.


Appendix Two

The Integrated Core Courses:  

Building Blocks to a Liberal Arts Education

	Content
	Design of Course
	Student Learning Outcomes
	Credit to Load

	The IC courses will follow a sequence of themes developed by the IC Committee.  Three or four teachers from different disciplines will propose courses to meet one of the themes.  

Classes will have 60% common elements selected by the IC Committee with 40% developed by the teachers proposing the courses.

Examples include

The American Experience

Cross-Cultural Perspectives

The Global Challenge

Each course will be progressively more challenging to students as they develop their ability to think critically, integrate knowledge from different fields, and think about problems from multiple points of view.
	IC courses must address multiple fields of knowledge.  

Courses could address these fields either through team teaching or a learning community model.  

The courses will be linked and will meet together a minimum of 20% of the time for the learning community model up to 100% for the team teaching model.  Faculty will explore multiple pedagogies for instruction, for example, using visiting lectures, panel discussion, and Blackboard online discussions.

ACU is currently reviewing technology that can enhance development of new courses.  These new technologies offer rich opportunities for professors who are designing IC courses, but IC courses are not dependent on these technologies for their success.  The essential element of the IC courses will remain the integration of multiple fields of learning for students.


	The IC Committee will develop student learning outcomes for the three IC courses, and teachers proposing courses will show how their courses meet the learning outcomes.

Examples include

1. Demonstrate effective critical thinking using critical reading, thinking, and writing skills.

2.  Enhance skills in written and oral communication 

3.  Employ a multidisciplinary approach to analyzing a problem including its historical context, its philosophical milieu, its aesthetic situation, and its theological framework.
4. Evaluate the ethical and moral implications of living an integrated, Christ-centered life of faith.

5. Apply Christian values to the exercise of judging, reasoning, evaluating, and higher-level thinking.


	Students will register for 3 hours of course credit, but faculty will receive 4 hours credit load to compensate for the additional time needed to prepare for classes, explore new pedagogies, and work with professors in other fields.




	Strategies
	Products and Assignments
	Transfer Students
	Oversight

	Course strategies would be left up to the individuals proposing the courses, though the IC Committee will establish a minimum list of required activities.

Examples include

Writing

Field work

Class discussion

Online discussion

Service-learning activities

Debate

Quantitative analysis

Comparison

Creative Productions

	Again, course products and assignments would be left up to the individuals proposing the courses, though the IC Committee would establish a minimum number of pages of formal writing produced or a minimum number of exams.

Examples include

Papers

Presentations

Art

Performances

Projects

Reflections

Exams


	Entering freshman students (regardless of hours they bring through Advanced Placement or dual enrollment) take Cornerstone, IC1, IC2, IC3, and Capstone.  

Transfer students entering with 30-59 hours are required to take Cornerstone, IC1, IC2, and Capstone.  

Transfer students with 60 or more hours are required to take Cornerstone, IC1, and Capstone.


	An integrative core committee will review course proposals and set policies for IC courses.

The IC committee will report to UGEC.

All IC courses will be developed by a faculty committee and submitted to academic councils following our usual processes to approve new courses.  This will ensure that courses meet academic standards for new courses.


Appendix Three

Cultural Competency Requirement
Toward a working definition of cultural competence:

The word culture is used because it implies the integrated patterns of human behavior that include thoughts, communications, actions, customs, beliefs, values, and institutions of racial, ethnic, religious, or social groups.  The word competence is used because it implies having the capacity to function in a particular way: the capacity to function within the context of culturally integrated patterns of human behavior defined by a group.  Acknowledging the validity of and valuing the characteristic patterns of belief and behavior is a necessary prerequisite for being culturally competent. Being competent in cross–cultural functioning means learning new patterns of behavior and effectively applying them in. … Being culturally competent means having the capacity to function effectively in other cultural contexts.  
(adapted from: http://www.air.org/cecp/cultural/Q_integrated.htm#def)

Distinguishing between globalization and interculturalism:

While globalization refers to the realities of the world we live in and prepare students for, “interculturalism” refers both to the increased mixing of peoples in that world and the skills needed to interact with people from varying cultural backgrounds and social locations.  [Interculturalism] reminds us that other countries are no more homogeneous than the United States is.  It describes the social and cultural lifeworlds of those working out their day-to-day relations in a context of diversity.
(Globalizing Knowledge: Connecting International and Intercultural Studies, pg. 17)
The Two-Tiered Cultural Competency Requirement at ACU

Tier One: all students will satisfy minimum Cultural Competency goals through completion of the Cornerstone and the ACU Integrated Core.  

Tier Two: students may choose to participate in an activity listed below to further their learning.  The committee suggests that the commencement program should carry a note indicating “Commendation in Intercultural Experience” for those students who participate in a learning-directed experience that requires them to spend significant time living in, learning about and learning in a cultural setting that is fundamentally different from the traditional North American setting.  All qualifying experiences will involve at least 10 weeks spent living and learning in the new cultural setting.

Experiences qualifying a student for Commendation in Intercultural Experience

1. International Experiences

a. Completion of an ACU Study Abroad experience.  The needed reflection/writing is already contained in the INTS course required of all ACU SA students.

b. Completion of a non-ACU Study Abroad experience such as those sponsored by CCCU, Au Sable or other universities.

c. Completion of a student teaching assignment in a foreign country.

d. Completion of an internship
 in a foreign country.

e. Completion of a summer internship in a foreign country.

2. Cross-cultural Experiences

a. Completion of an internship in a domestic setting that is intensely cross cultural.  Examples might include an internship on the Crow Indian Reservation, with the Dallas Inner City Ministry, the Impact Houston Project, the Denver Dry Bones project, or other similar locations.

b. Completion of a student teaching assignment in a domestic setting that is intensely cross-cultural.  

Appendix Four

Degree Plans for AA, BA, BBA, BFA, BM, BS and BSN

The 21st Century Plan would take the place of the current “university core” and “degree core” requirements for all degrees. B.S., BFA, and B.M. degrees require no more general education hours under the 21st Century Plan than are required at present.  BA and BBA degrees require additional hours of general education. The AA degree would also be revised in response to adoption of this curriculum plan. 

The following table demonstrates one way to migrate from current degree plans to new degree plans that incorporate the 21st Century Plan.  Other plans could be arranged in collaboration with the UUAC and UGEC if needed.

	Degree
	Current Degree Plan
	New Degree Plan

	AA
	33 General Education
	32 hours from the 21st Century Plan

· 6 hrs – Bible

· 6 hrs –  English (111, 112)

· 3 hrs – The Cornerstone

· 6 hrs – IC 1 & 2

· 3 hrs – Foundations of Communication

· 2 hrs – Exercise Science (Concepts and 1 more)

· 3 hrs – Mathematics

· 3 hrs – Science

	BA
	41 University Core

24 BA Core

65 Total Core
	56 21st Century Plan

6 Degree Supplement 


6 Foreign Language

62 Total 


	BBA
	41 University Core

21 BBA Core

62 Total
	56 21st Century Plan

6 Degree Supplement


3 Business & Prof. Writing


3 Economics (other included in 21st Cent SSH hours)

62 Total

	BFA
	41 University Core

15 BFA Core

56 Total
	56 21st Century Plan

	BM
	41 University Core

15 BM Core

56 Total
	56 21st Century Plan

	BS
	41 University Core

15 BS Core

56 Total
	56 21st Century Plan

	BSN
	38 University Core

12 BSN Core

50 Total
	50 21st Century Plan (Waive 6 21st Century Plan hours as shown below)



Appendix Five

Fundamental Understandings

in the Liberal Arts Core Curriculum

The following table shows how items in the Liberal Arts Core Curriculum address the six fundamental understandings outlined in the introduction.  The understandings are abbreviated in the following list:

	
	Bible
	Foreign

Lang
	Cultural

Comp
	Corner-

stone
	Integ 

Core
	Social Sci

Hum.
	Capstone
	English
	Commun-

ication
	Science


	Math



	Common

Experience
	
	
	
	
	
	
	
	
	
	
	

	Intellectual & 

Spiritual

Development
	
	
	
	
	
	
	
	
	
	
	

	Integrative

Thinking
	
	
	
	
	
	
	
	
	
	
	

	Increasing

Challenge
	
	
	
	
	
	
	
	
	
	
	

	Critical

Thinking
	
	
	
	
	
	
	
	
	
	
	

	Global

Thinking
	
	
	
	
	
	
	
	
	
	
	


Appendix Six

Ideal Enrollment Pattern

The committee has structured the curriculum proposal to provide sequencing for two purposes.  The first is to allow faculty designing and teaching courses to know with more certainty what their students will have seen in previous courses.  This will allow faculty to build on and reinforce what has gone before so as to maximize student learning over the course of their studies at ACU.  The second purpose is to provide integrated opportunities to gather feedback on student mastery of learning outcomes.  By “integrated opportunities” we mean those opportunities to measure learning of broad student learning outcomes which can arise naturally in courses.

This ideal enrollment pattern also incorporates committee recommendations for the Bible curriculum.

As noted in Fundamental Understanding Six and Appendix Two, the committee believes that our curriculum should encourage and reward student participation in activities which develop global thinking.  The ideal enrollment plan below demonstrates how the 21st Century Plan would support greater student participation in 2nd year Study Abroad.

	Ideal Enrollment Pattern for 21st Century Plan

	
	Fall Semester
	Either Fall or Spring
	Spring Semester

	1st Year
	The Cornerstone

ENGL 111

BIBL
	
	IC 1

ENGL 112

BIBL


	2nd Year
	
	IC 2

Foundations of Communication
	

	3rd Year
	
	IC 3
	

	4th Year
	
	Senior Capstone
	


Appendix Seven

Transfer Issues
Students who arrive at ACU the first time with college credit or with CLEP/AP credit will receive credit toward completion of general education requirements as follows:

	Subject area
	Credit earned prior to coming to ACU
	Credit granted toward

completion of Core Curriculum

	English
	ENGL 1301 – 3 hrs
	ENGL 111 – 3 hrs

	
	ENGL 1302 – 3 hrs
	ENGL 112 – 3 hrs



	
	Sophomore literature – 3 hrs
	Literature 

	
	
	

	History
	American History – 3 hrs
	Social Science – 3 hrs

	
	American History – 6 hrs
	Social Science – 6 hrs

	
	World History – 3 hrs
	Social Science – 3 hrs

	
	World History – 6 hrs
	Social Science – 6 hrs

	
	
	

	Psychology
	Introduction to Psychology – 3 hrs
	Social Science – 3 hrs

	
	
	

	Government
	Government – 3 hrs
	Social Science – 3 hrs

	
	
	

	Economics
	Macroeconomics – 3 hrs
	Social Science – 3 hrs

	
	
	


Entering freshmen students (regardless of hours they bring through Advanced Placement or dual enrollment) take Cornerstone, IC 1, IC 2, IC 3, and Capstone.  Transfer students entering with 30-59 hours are required to take Cornerstone, IC 1, IC 2, and Capstone.  Transfer students with 60 or more hours are required to take Cornerstone, IC 1, and Capstone.

A maximum of 6 hours of social science can count toward core curriculum requirements.  Hours in excess of 6 would count as electives.  

Appendix Eight

Student Learning Outcomes
	Table One: Side by Side Statement of Current Outcomes and Best Practice Outcomes

	
	Current ACU Outcomes
(as prefaced by “Ideally, graduates who have gone through the core curriculum and spent four or more years on campus should”)
	Best Practice Outcomes

(note that the outcome is underlined)

	1
	Speak and write effectively in English as a result of clear thinking and extensive reading, writing, and observation;
	strong analytical, communication, quantitative, and information skills – achieved and demonstrated through learning in a range of fields, settings, and media, and through advanced studies in one or more areas of concentration;

	2
	Be proficient in planning, calculating, organizing ideas, and solving problems;
	deep understanding or and hands-on experience with the inquiry practices of disciplines that explore the natural, social, and cultural realms— achieved and demonstrated through studies that build conceptual knowledge by engaging learners in concepts an modes of inquiry that are basic to the natural sciences, social sciences, humanities, and arts; 

	3
	Engage in meaningful and productive careers and/or pursue additional graduate or professional education;
	intercultural knowledge and collaborative problem-solving skills—achieved and demonstrated in a variety of collaborative contexts (classroom, community-based, international, and online) that prepare students both for democratic citizenship and for work;

	4
	Conduct their daily lives in a way that fosters mental and physical health and well-being;
	a proactive sense of responsibility for individual, civic, and social choices—achieved and demonstrated through forms of learning that connect knowledge, skills, values, and public action, and through reflection on students’ own roles and responsibilities in social and civic contexts;

	5
	Possess a sensitivity to people, an appreciation of the arts and sciences, a sense of history, an international perspective, and an understanding of the interrelatedness of things;
	habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another—achieved and demonstrated through advanced research and/or creative projects in which students take the primary responsibility for framing questions, carrying out analysis, and producing work of substantial complexity and quality.

	6
	Function effectively as citizens, workers, and educated members of society, providing service and leadership in the activities of home, occupation or profession, church, community, country, and the world; and
	

	7
	Base their lives on a carefully thought-out philosophy that emphasizes Christian faith and commitment, personal integrity, open-mindedness, respect and concern for all human beings, and a desire to be responsible stewards of personal and natural resources.
	


Table Two offers side-by-side comparison and observations.

	Table Two: Observations and Comparisons of ACU and BP Outcomes

	
	Current ACU outcomes
	Best practices outcomes (BP)
	Observations

	1
	Speak and write effectively in English
	strong analytical, communication, quantitative, and information skills
	BP 1 includes and expands on ACU 1 and 2 and clarifies the difference between quantitative skill and problem solving. 

	2
	Be proficient in planning, calculating, organizing ideas, and solving problems;
	deep understanding or and hands-on experience with the inquiry practices of disciplines that explore the natural, social, and cultural realms 


	BP 2 expands on two different phrases (arts, history) of ACU 5 by moving from “appreciation” to understanding the modes of inquiry characteristic of natural, social, and cultural realms.  

	3
	Engage in meaningful and productive careers and/or pursue additional graduate or professional education;
	intercultural knowledge and collaborative problem-solving skills
	BP 3 includes the first phrase (sensitivity to people) of ACU 1 and ACU 2 and correctly implies that significant problems of our day and the future will be solved only through collaborations among teams of diverse individuals.

	4
	Conduct their daily lives in a way that fosters mental and physical health and well-being;
	a proactive sense of responsibility for individual, civic, and social choices
	BP 4 includes almost all of ACU 4, ACU 6, and ACU 7 in a more concise form that needs to be modified slightly.

	5
	Possess a sensitivity to people, an appreciation of the arts and sciences, a sense of history, an international perspective, and an understanding of the interrelatedness of things;
	habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another
	BP 5 includes the last phrase of ACU 5 (interrelatedness) and brings in a new concept that addresses the constantly changing world in which our students will live after graduation.

	6
	Function effectively as citizens, workers, and educated members of society, providing service and leadership in the activities of home, occupation or profession, church, community, country and the world; and
	
	

	7
	Base their lives on a carefully thought-out philosophy that emphasizes Christian faith and commitment, personal integrity, open-mindedness, respect and concern for all human beings, and a desire to be responsible stewards of personal and natural resources.
	
	

	
	
	
	ACU 3 is not a learning outcome of undergraduate education but rather a statement about the futures we desire for our students, and thus should not be continued.


Appendix Nine

Frequently Asked Questions
Questions generated in faculty forums, faculty meetings, and Zoomerang Survey

Fall 2006
Why have two levels of cultural competency?


ACU prepares students “for Christian service and leadership throughout the world.”  Explicit in this mission statement is the idea of preparing our graduates to function, as Christian servants and leaders, in an increasingly global context.  At a minimum, we need to recognize that aspect of the ACU’s mission and that it is a focus of education at ACU. Thus, the first level will be satisfied by cultural experiences in integrative classes.


Additionally, we recognize a student may want a more overt experience through Study Abroad, the Summer Crow Experience or another discipline or college specific cross-cultural program.  The student who completes an “extra effort” experience, we believe, should be recognized for that effort and achievement with the second-level designation.

How many students currently participate in Study Abroad?


Last semester, Fall 2006, there were 35 students in Oxford and 10 students in Latin America. In Spring 2007, there are 36 students in Oxford and 18 students in Latin America.  Including summer enrollment, we had a total of 213 for 2006-07. 

Will there be an option for cross-cultural study in the U.S. (Crow Reservation, inner city experiences)?


Currently, there is an opportunity for a “cultural immersion” experience through the Summer Crow Experience.  Inner city experiences have been available in the past and will still be available through various academic departments. 

How would the proposed core curriculum affect minors?


The proposed core curriculum includes many opportunities for pursuit of a minor. For example, the planned curriculum will allow students to take two courses within the same field of science, which facilitates depth such as that needed in the declared minor. The integrative core will expose students to connections in knowledge that have the potential to increase student interest in declaring a minor. Elective hours will continue to exist in each major.

How would the proposed core curriculum affect the fine arts?


The proposed core curriculum increases opportunities for students to engage in learning about the fine arts (music, theater or the visual arts). The arts will be included in topic choices within the integrative core courses. Additionally, students will have the opportunity to select a 3-hour course devoted to the arts within the core allotment for social science or humanities. 

Has there been enough change in the proposed core curriculum with regard to Math and Science?


The Mathematics Department has recently reconfigured the MATH 120 course to reflect current national practices among university level mathematics departments. 


The proposed curriculum for science will allow students to take two unconnected courses in different fields or one two-semester sequence of courses within a single department, thus increasing the flexibility for students, while also facilitating depth in one field. Science will also be included in integrative courses.

What core curriculum classes are required in the freshman year?

Although one purpose of the core curriculum is to provide a common experience for students, this does not necessitate that they have that common experience at the same time.  So we anticipate there will be some variations based both on degree (BA, BS, BBA, BFA) and on majors.  

Because the first course in the sequence is designed to be a “cornerstone” of undergraduate education, we believe that it must be done the fall of the freshman for first-time freshman students.  In addition, students would take English and Bible.  In the spring, we recommend English, Bible, and the first integrative course.  However, departments have some discretion on scheduling the first integrative courses in the spring of the freshman year or the fall of the sophomore year.

Why are we in such a hurry to implement the Cornerstone and integrative courses? It feels like it’s too much too fast. 

For people who have served four years on the UGEC and the GERSC, the timeline feels slow. Our discussions this fall and the expected vote in spring 2007 are actually delays of the timeline originally presented when we first projected to complete general education review in fall 2006.  So, in one sense, we felt obligated to bring general education to a vote in a timely fashion.  

If the plan receives approval this spring, we will immediately begin planning the Cornerstone and integrative core courses next year.  The Cornerstone course would be taught to all incoming freshmen in fall 2008, and we would introduce the integrated courses one at a time.  It will take 4 years to complete implementation of the new core curriculum.

How will this plan impact recruiting and admissions?

Representatives from Admissions will work with the core curriculum implementation team to prepare recruiting information explaining the advantages of the new liberal arts core curriculum.  We will prepare charts showing how incoming students can use AP credit, dual enrollment courses, and transfer classes to count toward ACU degree plans.  As long as Admissions has information ready to distribute to the incoming class of 2008, they do not foresee any problems in recruiting with this new core curriculum.

I’m not convinced we need to change.  What data has ACU used to make the case for changing our current core curriculum requirements?


Our initial review of benchmarking data, both comparative data with other institutions and data collected on campus, showed several areas of concern for our core curriculum. We presented this data to faculty at various times, and the PowerPoint presentations summarizing the data are available on MyACU, Community tab, General Education Conversations.  The UGEC and the GERSC reviewed the data carefully and used the data in planning our learning objectives and the curriculum.  


Recent survey results continue to indicate that students are eager to be challenged.  The NSSE 2006 results showed that ACU students (freshmen and seniors) self-reported lower levels of academic challenge compared to other students taking this national survey.  This survey asks students about the time they spend preparing for class (25% report studying 5 hours or fewer per week) and the length of writing assignments, but it also asks about types of coursework including analysis, synthesis, organization, making judgments, and application of ideas.  The need for more critical thinking figured prominently in developing the learning outcomes and revising the curriculum. 

While this emphasis on more academic challenge may be counter-intuitive to what some teachers encounter in the classroom when students complain about work, research shows students are more likely to persist to graduation when they are challenged in the curriculum.  A strong core curriculum benefits every major. The Cornerstone begins the process of raising expectations for academic rigor throughout the students’ entire college career while integrated courses and Capstone courses continue the process of training students to think critically.  New challenges in core curriculum will facilitate majors teachers asking for more effort from better prepared and more motivated students.
Will we review the core curriculum after it is implemented?


The GERSC recommends the creation of a special faculty administrative body charged with annually acquiring information concerning the content and conduct of core curriculum at ACU and peer institutions and recommending desirable specific revisions to the ACU faculty for approval. This will substitute a “continuous improvement” model for the current ad hoc major revision approach.  

Will the new general education plan negatively affect new teachers? Will teaching in the new curriculum be so time consuming that faculty will not be able to meet the scholarship requirements for tenure and promotion?


Tenure and promotion is an important milestone for all tenure-track faculty members, and the department chair should always mentor, support, and protect faculty from workloads and assignments that would make it difficult for faculty to achieve tenure.  However, integrated core classes, the Cornerstone and the Capstone classes can provide opportunities for Scholarship of Teaching and Learning.  The Adams Center has offered training in Scholarship of Teaching and Learning projects and could facilitate training in the future.  


Many disciplines offer sessions at national conferences on integrative classes, and there are conferences devoted to integrative teaching.  Thus, faculty who teach integrative courses should find many opportunities to combine their teaching interests with their research goals.  Other advantages for tenure and promotion include opportunities for collegiality among teachers in integrative courses.  


Finally, integrative courses will not be taught as overloads. Faculty who teach IC courses will receive 4 hours credit for being a part of a 3-hour course in recognition of the time demands of teaching.  Faculty can save these hours for a reduced load every third semester.

� International students whose native language is not English will satisfy the foreign language graduation requirement through completion of the English requirement (111, 112, and a literature course).


� History, Political Science, Psychology, and Sociology.


� In order to offer underprepared students an opportunity to develop the writing skills we desire, students will take ENGL 106/107 to satisfy the university requirement for 111. 


� Recommend for future consideration allowing additional hours of exercise science activity credit to count as elective credit.  This point will be resolved by appropriate academic councils.


� Current hour totals are the sum of hours in the University Core and Degree Core for the B.S., BFA, and B.M. degrees.  BA and BBA degrees require additional hours of general education.


� Appendices are understood as exemplars or guides rather than requirements.





� The amount of common elements in the IC courses was amended from 30-40% to 60% because of specific concerns expressed at the Faculty Only meeting on March 28, 2007.  The amendment was approved by the UGEC on April 13 and by the UUAC on April 18, 2007.   


� Internship implies a supervised experience.  The objective is a sustained engagement with a different culture/society.  A process would be needed to pre-approve the internship as meeting this objective.


� Note that 3 “core” hours are released through the 21st Century.  These hours could be allocated to electives or to other courses which address learning outcomes.  In order to strengthen the rigor of the degree, it is suggested that upper division hours should be required.


� This reduction in hours could be accomplished as follows: waive 5th Bible class, -2 hrs; waive 3rd ACUIC class, -3 hrs; waive 1 hr of Exercise Science, -1 hr.


� Students should have completed Christianity and Culture before taking the Senior Capstone.
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